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Policy Sections 

 

Introduction 

Pembroke Primary School is committed to providing an appropriate and high 

quality education to all the children living in our local area. We believe that all 

children, including those identified as having special educational needs have a 

common entitlement to a broad and balanced curriculum, both academic and 

social, which they are able to access, and be fully included in all aspects of the 

school.  

 

 

Philosophy 

 

We believe that all children should be equally valued in the school and we will 

strive to eliminate prejudice and discrimination, and develop an environment 

where all pupils feel safe, secure and are able to flourish. Our school motto is 

“Caring about learning, Learning about caring” which is reflected in the ethos 

the school is aiming to achieve with the inclusion of all pupils who attend 

Pembroke Primary School.  

 

Pembroke Primary School is committed to inclusion. It is part of the school’s 

strategic planning for improvement to develop cultures, policies and practices 

that include all learners. We aim to engender a sense of community and 

belonging, and to offer new opportunities to learners who may have experienced 

difficulties previously. This does not mean that we will treat all learners in the 

same way, but that we will respond to learners that take into account their 

previous life experiences and needs and build on them.  

 

We believe that inclusion is about equal opportunities for all learners, whatever 

their age, gender, ethnicity, impairment, attainment and background. We pay 

particular attention to the provision for and the achievement of different 

groups of learners: 

 

 girls and boys 

 minority ethnic and faith groups, Travellers, asylum seekers and refugees 

 learners who need support to learn English as an additional language (EAL) 

 learners with special educational needs 

 learners who are disabled 

 those who are more able and talented 

 those who are looked after by the local authority 

 others such as those who are sick; those who are young carers; those who 

are in families under stress 

 any learners who are at risk of exclusion or disaffection 

 

 



This policy describes the way we meet the need of children who experience 

barriers to their learning, which may relate to sensory or physical impairment, 

learning difficulties or social or emotional development, or may relate to factors 

in their environment, including the learning environment they experience at 

school.  

We recognise that pupils learn at different rates and there are many factors 

that affect achievement, including ability, emotional well-being, age or maturity. 

We are aware that the needs of our Foundation Phase pupils, for whom maturity 

is a crucial factor in terms of readiness to learn. We believe that many pupils, 

at some time during their school career, may experience difficulties that may 

affect their learning, and that these may be short term.  

 

Aims and Objectives 

 

Aims 

 

At Pembroke Primary School we aim to identify these needs as they arise and 

provide teaching and learning contexts which enable every child to achieve his 

or her full potential. We see the inclusion of children identified with special 

educational needs as an equal opportunities issue, and will also aim to model 

inclusion in our staffing policies, relationships with parents/ carers and the 

community. We are trying to move from an SEN approach that locates a problem 

with the child to looking at what additional provision we need to make for 

specific children.  

 

Objectives  

 

1. To ensure the SEN and Disability Act and relevant Codes of Practice and 

guidance are implemented effectively across the school. 

2. To ensure equality of opportunity for and to eliminate prejudice and 

discrimination against, children with special educational needs.  

3. To continually monitor the progress of all pupils, to identify needs as they 

arise and provide support as early as possible.  

4. To provide full access to the curriculum through differentiated planning 

by class teachers and support staff as appropriate.  

5. To provide specific input, matched to individual needs, in addition to 

differentiated classroom activities, for those pupils recorded as having 

SEN at School Action or School Action Plus. 

6. To ensure that all pupils with SEN are perceived positively by all members 

of the school community, and that SEN and inclusive provision is 

positively valued and accessed by staff and parents/carers. 

7. To ensure that we are able to meet the needs of as wide a range as 

possible of children who live in our catchment area. 

8. To enable children to move on from us well equipped in the basic literacy 

and numeracy as well as social independence to meet the demands of 



secondary school life and learning. 

9. To involve parents/ carers at every stage in plans to meet their child’s 

additional needs.  

10. To involve the children themselves in planning and in any decision making 

that affects them. 

 

 

Teaching Strategies 

A variety of different teaching strategies are implemented. This involves both 

group activities and individual sessions. Throughout the planning of human 

resources well-being and nurture are priorities.  

  

Learning Experiences 

Using Expertise from outside the school 

 

Educational Psychology- visits the school regularly following discussion with the 

AENCO and headteacher in Joint Planning Meetings. 

 

Advisors- visit regularly to share information, resources and provide in-service 

training.  

 

Specialist Advice- where in-house expertise is not available such as behaviour 

issues, dyslexia etc. Teachers from Sensory Impairment Service work to 

provide pupils with direct specialist teaching.  

 

Lylac Ridge Animal Therapy - support well-being and communication skills in 

regular therapy groups  

 

The AENCO will liaise frequently with a number of outside agencies for 

example, 

Social Services 

Educational Welfare Services 

School Nurse 

Community Pediatrician 

Speech Therapy 

Physiotherapy 

Occupational Therapy 

GEMSS 

Hearing/ Visual Impaired Services 

 

Parents/carers give written permission when any outside agency is involved.  

 

 

 

 



Role Of the Co-ordinator – as part of the  Health and Well-being Team 

 

The coordination of SEN provision will be led by the AENCO, together with the 

Headteacher. Within the school there is a graduated response which involves: 

 

1. The AENCO meets with class teachers three times a year to 

discuss additional needs and concerns and to advise on the review 

of the IEPs. 

2. At other times, the AENCO will be alerted to newly arising 

concerns through the additional needs cause for concern form and 

discussion.  

3.  Where necessary, reviews will be held more frequently than three 

times a year for some children. 

4. Targets arising from IEP meetings will be used to inform and 

support whole class approaches to inclusion e.g. differentiation, use 

of support staff and varied teaching styles. 

5. AENCO monitors planning for AEN support groups. 

6. Together with the headteacher, the AENCO monitors the quality 

and effectiveness of provision for pupils with AEN. 

7. AEN support is primarily delivered by class teachers through 

differentiated activities and teaching methods. Additional support 

is provided by trained support staff (TAs) throughout the school. 

This is funded from the school’s annual budget. The support 

timetable is reviewed regularly by the AENCO and management 

team to keep in line with the current needs of the children, 

educational strategies such as literacy and numeracy strategies, 

and the budget. Additional support is funded through individual 

allocations from the LEA. 

8. All staff- teachers, TAs, AENCO , management and outside 

agencies liaise and share developments in order to inform reviews 

and forward planning.  

 

Planning 

 

Where a child may only require differentiation of the plans of the whole class 

to make progress this may involve modifying teaching strategies, learning 

objectives and access strategies. In these circumstances a child’s needs will be 

provided for within the class planning frameworks and individual target setting. 

Differentiation will be recorded in the daily planning of the class teacher.  

Monitoring the child’s progress will be carried out by the class teacher and used 

to inform further differentiation required. It will also be reviewed by the class 

teacher and decisions made as to the progress and level of intervention 

required.  

The school uses the definitions of adequate progress as suggested in the Code 

of Practice, that is, progress which: 



 

 closes the attainment gap between the child and their peers 

 prevents the attainment gap from growing wider 

 is similar to that of peers starting at the same attainment baseline, but 

less than the majority of peers 

 matches or betters the child’s previous rate of progress 

 ensures full access to the curriculum 

 demonstrates an improvement in self-help, social or personal skills 

 demonstrates an improvement in the child’s behavior 

 

Where a period of differentiated curriculum support has not resulted in the 

child making adequate progress or where the nature or level of a child’s needs 

are not likely to be met by such interaction, provision at the School Action level 

may need to be made. 

 

School Action Provision 

 

The need for School Action provision is introduced when: 

 

 there has been little or no progress made with interventions put in place 

 additional support is required to develop literacy and/or numeracy skills 

 additional support is required to develop emotional, social or behaviourial 

issues 

 additional support is required for sensory or physical impairments 

 additional support is required for communication or interaction needs 

 

There are likely to be two groups of children recorded at School Action. 

 

1) Children who have needs similar to other children with additional needs 

within the class, e.g. lack of phonic knowledge or phonological skills, 

spelling. 

2) Children whom we consider to have more severe or longer term needs 

that are likely to result in an application for further professional advice. 

 

Where appropriate these children’s needs may be supported within a group 

focusing on the common needs of the group. Each child will have individual 

targets written on an Individual Education Plan (IEP). This provision will run 

concurrently with differentiation within the class and may be supported by TA 

under the guidance of the class teacher. 

 

A child receiving support at School Action will have an IEP. This document will 

be an individual record of targets and strategies implemented to develop the 

progress of the child. This will be reviewed by the teacher , under the advice of 

the SENCO where required,  on a termly basis. Parents/carers and wherever 

possible, their child will be invited to contribute and will be consulted about any 



further action. 

 

If the child continues to have significant needs which are not met by current 

interventions a decision, in consultation with parents / carers, may be made to 

make provision at School Action Plus level. 

 

School Action Plus 

 

Provision at this level always includes the involvement of specialist services. A 

variety of support can be offered by these services, including advice to schools 

about strategies and targets, specialized assessments or direct work with the 

child. The specialist will contribute to the planning, monitoring and reviewing of 

the child’s progress. 

 

School Action Plus intervention would be indicated when: 

 

 The child continues to make little or no progress in the areas of 

concern 

 Continues to work at National Curriculum levels substantially below 

that expected of children at the same age 

 Continues to have difficulty in developing literacy and /or numeracy 

skills 

 Has emotional, behaviourial or social needs which regularly and 

significantly interferes with the chil’d or other’s learning 

 Has sensory or physical needs which requires specialist equipment 

or regular advice or visits from a specialist service 

 Continues to have communication and interaction needs that 

interfere with the development of social relationships and act as a 

barrier to learning 

 

All children receiving support at School Action Plus level will have an IEP. 

Monitoring will take place as for School Action and reviews will be carried out on 

a termly basis. 

 

School request for a Statutory Assessment 

 

For a child who is not making adequate progress , despite a period of support at 

School Action Plus, and in agreement with all parties involved, the school may 

request the LEA to make a statutory assessment in order to determine whether 

it is necessary to make a statement of Special Educational Needs.  

 

The school is required to submit evidence to the LEA whose weekly panel makes 

a judgment about whether or not the child’s needs can continue to be met from 

the resources normally available to the school. This judgment will be made using 

the current Criteria for making a statutory assessment. 



 

While waiting for the outcome of the request planning, provision, monitoring and 

reviewing will continue.  

 

Statement of Special Educational Needs 

 

A child who has a Statement of Special Educational Needs will continue to have 

arrangements as for School Action Plus, and additional support that is provided 

using the funds made available through the Statement. 

 

There will be an Annual Review, chaired by the SENCO, to review the 

appropriateness of the Statement and provision and to recommend the LEA 

whether any changes need to be made either to the Statement or funding 

arrangements for the child. 

 

Intervention Planning 

 

Through rigorous assessment by class teachers, support assistants and Senior 

leaders children are identified with specific learning areas and through 

discussion are identified for certain support groups/ interventions e.g. Comit, 

Nurture, Springboard Maths, RWInc groupings.  

 

Resources 

 There are a variety of resources that are available throughout the school to 

support all those who are working with children identified with SEN needs. 

Support assistant are a valuable resource able to provide small group 

intervention both within the classroom as well as outside. Teaching assistants 

have a valuable bank of expertise in a wide range of areas including Forest 

School, Nurture, Springboard, RWInc, ICT, and a variety of literacy and 

numeracy catch-up programmes that can be drawn upon to support all the pupils 

at Pembroke Primary School.  

 

Assessment and recording  

At Pembroke School, INCERTS is used as an electronic assessment and tracking 

tool which allows the maintenance of records of pupils’ progress and attainment. 

Individual pupil records are kept for a variety of purposes including discussing 

and tracking progress, setting learning objectives and targets, and informing 

future planning.  Records note a pupil’s progress and achievements as shown 

within the INCERTS skills’ ladders. These records ensure effective transition 

between classes and phases and helps teachers gain a better understanding of 

their progress.  These records also ensure that a pupil develops a learning 

profile showing the “value added” element gained by each pupil and contributes 

to a pupil’s end of year report to parents. 

We also keep a range of records/evidence in: 

 subject portfolios 



 moderation files 

 children’s books/files 

 class assessment files 

 planning files 

 SMT assessment files 

 reading records 

 end of key stage statutory assessments 

 individual pupil reports 

 

Key Skills 

The Literacy and Numeracy Framework is used to develop pupils’ literacy and 

numeracy skills across all areas of the curriculum, along with ICT and thinking 

skills.  These are identified in planning and assessed through observation, 

questioning and marking. 

Key skills are an integral part of learning and teaching and a progressive skills 

ladder is built into schemes of work and medium and short-term planning. 

 

Habits of Mind 

Pupils are encouraged to talk about and assess their own learning. They are 

encouraged to set their own targets and objectives so that they may take 

ownership of their learning and so make more effective progress.  

Pupils are encouraged to be resilient, resourceful and reflective 

and to be willing and able to work alone or with others. 

 

Equal Opportunity 

 

At Pembroke, we do not discriminate (directly or indirectly) against anyone on 

the grounds of their gender, race, colour, ethnic origin, ability, disability or any 

aspect of their social/cultural background. 

Furthermore, at Pembroke we are committed to countering all forms of racial 

prejudice and discrimination. We promote the principles of fairness and justice 

for all, through the assessment, recording and reporting systems adopted by 

the school, ensuring that all pupils have equal access to the full range of 

educational opportunities provided by the school. We constantly strive to 

remove any forms of indirect discrimination that may form barriers to learning. 

This includes promoting positive approaches to difference and fostering respect 

for pupils of all backgrounds. We recognise the cultural diversity that exists 

within Wales and the UK and are committed to preparing all pupils to live in such 

a diverse society. We will continue, through our ethos and curriculum, to 

promote cultural diversity and equality for all. 

This policy statement ensures our compliance with all relevant equal 

opportunities legislation, including the Race Relations Act (2000).   The Equality 

Act 2010 and the Human Rights Act 1998, the Welsh Language Act 1993 and 

the Welsh Language (Wales) Measure 2011 are also relevant to this policy.  

 



Partnership with Parent/ Carers 

 

We in Pembroke Primary School aim to work in partnership with parents/carers 

and will strive to create a positive working relationship to ensure the 

achievement of education objectives. 

 

We wish to foster the relationship between parents/carers of children with 

special education needs and our school.  We are aware that this partnership will 

have a crucial bearing on the child's education progress.  Our school values the 

unique knowledge and information parents/carers have. Opportunities are 

available to discuss their child’s progress or any concerns they have at 

parent/carer evenings 

 

We will involve parents/carers in the assessment process and will keep them 

informed. 

 

Parents/carers should also recognise they have responsibilities towards their 

child and the most effective provision will be made when they become involved.  

 

The school provides information about the Special Needs Policy in the School 

Prospectus and will produce an Annual Report on the School's policy and practice 

in identification, assessment, provision, monitoring and record keeping of S.E.N.  

The school's S.E.N. Policy is available to parents/carers.   

 

Regular communication is key to the way that concerns are acted upon promptly. 

Where this has not happened parents/carers are able to make a complaint by 

contacting the headteacher, or if this fails to resolve the issues, the governing 

body. Our complaints procedure is available from the school office and sets out 

the steps in making a complaint in more detail. 

 

Transfer Arrangements  

 

Reception staff will meet with staff from the partner nursery school prior to 

pupils starting school. Concerns about particular needs will be brought to the 

attention of the AENCO. 

 

Class teachers of children joining from other schools will receive information 

from the previous school. 

 

At secondary transition the AENCO from relevant school will meet with AENCO 

and class teacher to discuss individual needs of pupils. 

 

Monitoring/Evaluation 

 

Every year, analysis is made of the data we have on the percentage of our pupils 



with very low attainment at the end of their key stage, compared with the 

percentage in similar schools. We also analyse data collected on behavior: major 

behavior incidents and exclusions (including lunchtime exclusions). This analysis 

helps us plan our map of provision for the following year. At the same time, new 

targets are set for the year ahead involving attainment and behaviour issues.  

 

We report progress against these targets to the governing body, who in turn 

report to parents/carers through the Governors Annual Report. This report also 

includes details of AEN provision and of the Access plan along with information 

required by the Disability Discrimination Act. 

 

Information is also provided stating the numbers of pupils on the school’s SEN 

register and the breakdown of numbers at the different stages. The number of 

pupils transferring to or from each type of provision is also noted as well as 

Statemented children as well any pupils for whom a Statutory Assessment has 

been requested. 

 

AEN and Inclusion is a standard agenda item at all Curriculum Sub-Committee 

meetings and will be reported at the full governing body meetings through sub-

committee reports, which are then discussed as necessary.  

 

Whole school monitoring and evaluation procedures will include sharing of good 

practice through staff meetings and observations. Through the target setting 

process pupil’s work at a variety of different levels are collected and annotated. 

This is evidence of the scope of work completed at Pembroke Primary School 

and informs all staff of achievements and ways forward required. Percentage 

targets are set for children to achieve Outcome 5 at the end of Foundation 

phase and Level 4 at the end of Key Stage 2. These targets aim towards 

increasing the number of children with additional needs who achieve either 

Outcome 5 or Level 4 at the appropriate Key stage, and become more ambitious 

as the years progress. We aim to ensure that all pupils leaving at the end of Key 

Stage 2 achieve at least a Level 2. Our success in all these areas is evaluated 

and reported to parents/carers annually in the governor’s annual report. 

                                

                                   Coordinator – _Leanne Tonks___________ 

          Signed    -         Head teacher            -Helen Hampson---------------------- 

                                  Chair of Governors    --------------------------                          

       Date                          --June 2018  

Reviewed Pending ALN bill and updates  


